INDEPENDENT
STUDENT
LEARNERS

MY TASK,WITH Yo senny

o To explore the principles of Assessment
for Learning

» To identify best practice

= To share current experience

~'To examine the gap between knowing’
and ‘doing’, and how to close it

= To encourage sustainable whole school
change

= To encourage reflection and strategic
planning

SOME 'TLLUSTRATIVE STORIES

Can you tind a
common thread?




OVICREAPPENG [SSURS

- Literacy, assessment for
learning, and learning to
learn are not separate
issues, to be planned
separately, managed
separately and evaluated
separately

- In schools and classrooms
these issues overlap

AR NOT AN INPPIATIVE, MORP AN
APPROACH O THEAGHING AND
LRARNING

All aspects of the teaching process are affected by
AFL principles

o Planning for learning, not for coverage

o Guestiorung for thinking, not just for answers

> Marking for improvement, not just for marks

> Feedback for learning

o Reporting for learning, not just for accountability

ASSESSMENT: 2 KEY PURPOSES

Assessment of learning

Checlts learning to date

‘Audience beyond the
classroom

Periodic

'Uses numbers, scores and
grades

Criterion/standards
Foleronce

Noneed to involve the
learner




sKnows what he understands and can
do

o> Knows what she can’t do, yet

sKnows what to do next

AND
oKnows what to do when he doesn’t
know what to do

ive feedback to

students
: The active involvement of students in
their own learning
Adjusting teaching to take account of
the results of assessment
Recognition of the profound influence
assessment has on the motivation and
self-esteem of pupils, both of which are
crucial influences on learning
The need for students to be able to
assess themselves and understand how
to improve”

WHAT DO WE MITAN BY BFPROTIVEY
FEEDBACK?

- Descriptive (not evaluative)
Y Speciﬁc

» Constructive

> Connected to clear criteria

» Timely
< Helps identify next steps

> Followed through




= In March 2009 the Third International
Conference on Assessment for Learning took
place in New Zealand

« This refreshed definition took two days of
discussion and several drafts

> The full paper is available on request from me at
sutton.ruth@gmail.com

- “Assessment for Learning is part of
! e by N

that enhance ongoing learning”
o (Third International AFL Conference, NZ,
March 2009)

Main finding of the UK Teaching and Learning
Research Project (2009): the goal is to create
‘learning autonomy’

Learning Autonomy ¢




DARL AUPROACH TO SHARTNG
' FORE, INTPHE BARLY

< In the Nursery, children talk about lining
up” why do we bother, what would happen if
we didn’t, how do we do it properly

= Teacher writes up the ‘Criteria for lining up’
with a picture or photo to illustrate each part

< This is posted, and the teacher refers to it to
remind children what to do

o Children explain to each other what they
need to do and why

< Teachers clarifies and shares expectations and criteria

for the assignment

Students do the work and hand it in

» Teacher uses one colour highlighter to circle bits of the
work that meet the criteria and a different colour to
circle bits that need correction, and returns the work

> Students are given a limited time in a small group to
work out why the teacher has circled different parts of
their work, and how to improve where necessary

- Students, on their own, given limited time to do the
corrections, straight away, in class

Students raise their hand to ask a question. not to
answer one

The teacher asks a good question, allows thinking time
and possibly small frou discussion and then chooses
who should respond to the question

Every student has to be prepared to answer, even if
they’re not sure. Teacher will ask more questions to
check out the thinking

Questioning is now part of AFL and designed to improve
thinking skills and students’ engagement.

The teacher has greater control over classroom
interaction




Planning for coverage Planning for learning

» Content is fixed > Content is decided after
> Timing is tight gggcmg with the
. Inflexible ., Tirming is looser
< Studentg’ questions only Mlmmg ibl
matter if they within - More flexible
the required framework o Students’ questions
; Looks neat and tidy pr ovide opportunities for
eaching and learning

» All the space is filled

Predictable and safe + Looks messy

> Some spaces are left
blank: ‘i depends what
crops up

+ Less predictable and
feels riskier

= This American researcher concentrates on
motivation, and how it’s affected by learners’ beliefs
about themselves as learners

» Her recent book is a great read

= She discusses the difference between a v
dset’ and a 4 mindset’ and how these
mindsets affect our approach to learning

People who believe that their ‘cleverness’ is fixed
tend to assume that failure is the end of learning
and give up quickly, while those with a growth
mindset see it ag an opportunity to learn more,
and persevere

» If you don’t expect to make progress, you find
success only in comparisons with others, not
striving for your own ‘personal best’




= Some of our ‘cleverest’ students are the least
willing to take a risk or persevere when they
encounter something they can't do

» Adult learners have this range of views as well as
young learners

» We need to help: many students feel they're
doomed to failure, and react by ‘failing cool’

«+ We can help:
showing students how their work improves over
time
Teaching them about their own brains and how
they develop

INTRINSIC MOTIVATION tHE
KUY PEATCRESFOR TEACHERS AND
SUHOOLS A5 S0 AS STHDENTS




= 2002 research study on what happens to
teaching, learning and motivation when the use
of external tests increases

o Published by the UK Assessment Reform Group

o Looked at examples from North America, UK and
other systems where students are subject to
testing

= “The review emphasizes what teachers in classrooms
¢an do to avoid the negative impact of tests on
motivation for learning. It alsc indicates the actions
that can enhance motivation for learning. To
accomplish these goals teachers should:...

DO MORE OF THIS:

2 “Provide choice and help students to take mo
responsibility for their own learning

o Discuss with students the purpose of their
learning and provide feedback that will help the
learning process

o Encourage students to judge their work by how
much they have learned and by the progress they
have made

< Help students to understand the criteria by which
their learning is assessed and to assess their own
work”




< Define the curriculum in terms of what is in the
tests, to the detriment of what is not tested

< Give frequent drill and practice for test taking

= Teach how to answer specific test questions

= Allow students to judge their work in terms of
scores and grades

= Allow test anxiety to irapair some students’
performance.”

« Inner City schools involved in this project
over several years
«Trying to change classroom assessment
and feedback so that students are more
engaged and more successful
«Tried to identify more precisely what
teachers and students need to do to make
this work
- Full findings published in September
2006

Teacher is clear about purpose and task

Teacher knows how to ‘State, share and show’ learning
expectations

Teacher designs and explains ‘Enabling tasks’

Teacher and students develop criteria

Students check their work, while the task is in progress
Students say what's OK and what’s not

Students identify a next step

Students continue, or correct work so far

Students reflect periodically on what they’ve learned, and how
they learned it
Students present learning and achievement to an audience




s e

# P
HELP USERE

1. Task 6. Look and check

2. Purpose (heart) 7. Idea for improvement
3. Share 8. Take a step towards
4. Small Steps 9. Look back to reflect
5. Get Working 10. Present learning

= Share classroom strategies you currently use to
involve students in classroom assessment

< What works well? Why does it work?

« What hasn’t worked well so far? Why not, and
how might you fix it?

= Identify one or two strategies to share with
everyone: who's going to explain it and what do
you want them to say?

o Intent
To raise awareness of different forms and
purposes of assessment and their impact on
students
To identify guidelines for successful involvement
of students in classroom assessment




Volume

Creativity

Appropriateness

VRIINIS, DAL, SHANE

»Based on what we've just witnessed,

developing criteria, using them to
critique their work, and providing
feedback?

Teachers have the right to make individual decisions about the
grades they award, based on whatever information and formulas’
they choose to use.

Every piece of work done by a student should be given a grade.
It is fair and effective for teachers to give zeros.
A percentage grade is more accurate than a letter grade.

. Parents understand the basis on which grades are awarded, and
what the grades mean about a student’s work and progress.

« An overall grade for a student can include attendance and
behaviour as well as academic achievement.

Grades motivate students to take steps to improve their learning.

Grading can continue to be handled in the way it has always been
done, with ‘Assessment for Learning’ running alongside.




o Even if we believe that some elements of
traditional grading practice may actually
damage learning, it’s 1

= How can some grading be sustained while
still encouraging the improvement of
learning and motivation through AFL
classroom strategies?

= Look back over yesterday’s learning
» Talk it through with someone

= Do you have a question, a comment, or an insight
to share?
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BOTH o )
HARD-WIRED HABITS

oWe learn to teach mainly through
experience

> Our teaching and leadership styles
reflect our personal approach: what
we do is a reflection of who we are

sHabits are notoriously hard to
change

THE 3 PARV BRALM

» The neo-cortex:
useful for academic
assignments

= The reptilian brain:
useful for basic
instincts

= The limbic brain:
useful for changing
habits

FROM KNOWIERG 10 'DOING

> The practices of teaching,
schooling and leadership
are deeply ingrained or
‘hard-wired'

o Habits are formed and

changed in the limbic brain

not the neo-cortex

They can onlY be changed

through the limbic brain




VCCORDING YO 'TADDICTION
THEDRY (PROSHASKA)

LHARG NG BAPITS
A

Pre-contemplation

> Contemplation

o First step

= Discomfort and
floundering

< Practice

> Confidence

> New habit

:  Coach someone else

SR W Lol WA TCHIFRS MODEL

The Weight-watchers model for
improving teaching, and
leadership, involves:

Big, important, agreed goals

Small steps and continual feedback
Perseverance

Collegial support and accountability
Recognition of success

M PTACATIONS POR
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We need ‘inside out’
professional learning,
rather than ‘outside in’




Change as a three stage process: one stage each year (?)

Lgn are developed on planning,
questioning, marking and fé{)edbac that reflect AFL
principles and practice.

T tiore eriteria and process reflect AFL

¢ involve students

AP O YN

> What’s in it for each of the groups of
‘stakeholders’ to accept different ways of doing
business?

s Students?
 Teachers?
+ Parents?

» How might you set about seeking buy-in from
any of these groups?

Provide a :: what's in this for teachers as well
as students?
: Create an ‘uot " climate in the school:

encourage a group of teachers to choose an AFL
strategy and try it out with one group of students
.+ Teachers report back regularly to their ‘group’ and to
the school leaders, e their success and progress,
sedjust, } lence of what happens to
student learning and their own teaching

: with

their peers, and invite others to join them

» Schools adapt their =5
incorporate new expectations

: to




o 26 studies, of which 11 were chosen as most useful to
decide the leadership activities most associated with
improving student learning and achievement

< Each activity was identified, and its ‘effect size’ showing
how important it was

Ensuring an orderly and supportive environment
0.27)

. Strategic resourcing (0.34)
Goal setting (0.35)
Planning, co-ordinating and evaluating teaching and
the curriculum (0.42)
Promoting and participating in teacher learning and
development (0.84)

IR OV IOMN A O3 PHHS AN ALY RIS?

~How could you spend more time
encouraging teacher
development, teaching for
learning, and teachers as
learners?

sWhat’s your professional
learning goal and how will you
find the evidence that you've
achieved it?




[PRVRTIINS
1L B PR

Where are we now?

Specific features of the

current situation now

SN
Where do we want to be?

Specific goals one year from

AN IO

AN

ii 1

What will help us? What could
block us?
SIMG
Easy to achieve |Harder to
achieve
Really
important

Less important

Life is short - leave
this box blank




PLANNING ANMD DELIGNVPING

Do it yourself  |Delegate — to
whom? How?

Within days

Within 3 weeks

Within 3 months

LEARNING CONVERSATIONS

» Very careful listening

= Open questions
designed to make the
other person reflect,
not just to seek
information

5 Clear achievable next
steps

: Thanks for your company
> Keep in touch!

» Sutton.ruth@gmail.com
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